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Abstract 

The forced transition to distance learning in 2020 forced the world scientific 

community to pay special attention to researching the effectiveness of the 

methodology for teaching subject disciplines in a remote format. In this manuscript, 

the authors did attempt to study, analyze, and classify various methods of teaching a 

foreign language (English, French, and German) at MGIMO University. The present 

research is based not only on a direct professional experience of working at a distance 

but also on an anonymous survey conducted among students. The purpose of this 

study is to develop and describe the most effective model of teaching a foreign 

language in the specified conditions. In addition to the empirical approach - 

observation of students' work during the semester, the use of experimental control 

methods, comparison, comparative analysis of the results - the authors also use data 

from an anonymous survey among students and foreign language teachers, which 

emphasizes the practical significance and relevance of the study. During the students 

questioning, it was found out which teaching methods and specific exercises are the 

most effective in the framework of a distance lesson. The questioning of teachers 

made it possible to classify statistical results and identify methods that teachers use in 

teaching a foreign language in a distance format and which could be used by them but 

are not used. On the basis of the data obtained, the authors conclude that there is a 

discrepancy between the ideas of teachers and students about the effectiveness of 

using certain forms of online education. This conclusion will allow in the near future 

to adjust the methodological and teaching aids for working in a distance format in 

foreign language classes. 
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Introduction 

Distance learning has been known as a form of education for nearly three hundred 

years. Originated in Boston, it made it possible for everyone to complete the Boston 

shorthand and accounting courses without coming to this city. Students received 

educational materials by mail for self-study. The so-called mail-order training or 

correspondence training has existed for several centuries. In Russia, correspondence 

or distance education was based on the principle of such correspondence education. It 

didn’t disappear with the e-mail advent, and it only accelerated the process of 

receiving and sending educational materials. Distance learning began to undergo 

fundamental changes with the emergence of new technical capabilities that allow 

teachers and students to communicate at a distance and the emergence of electronic 

learning platforms. Participants in distance learning began to actively use new 

technical opportunities to bring distance learning as close as possible to full-time in 

order to improve its quality. The development of distance learning forms is carried out 

with the involvement of administrative, technical, and pedagogical resources. The 

administration sets hours for the development of relevant professional competencies, 

and teachers develop educational materials that develop the relevant professional 

skills, technical services implement the developments of the administration and 

teachers in electronic format. The content of training, depending on the specialization 
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and focus, in each university is individual; this is the reason for the development of 

each university of its own electronic platforms for distance learning. The first step that 

was undertaken by higher educational institutions that train specialists on a full-time 

basis was the translation of educational materials into electronic format. This opened 

up access for students, located anywhere in the world, to the educational materials of 

the university in which they study. Educational materials, converted into electronic 

form, began to grow overgrown with interactive exercises. A radical change in the so-

called correspondence learning brought with it the ability to contact the teacher with 

his students online. Distance learning in terms of efficiency began to approach full-

time education. The most important stage in the development of distance learning was 

the criteria and methods for assessing students. If, in the course of correspondence 

education, universities were forced to take exams in full-time format, now, thanks to 

the video control system, it is possible to assess the quality of knowledge remotely (in 

distance). 

 

Foreign language training of higher educational institutions students in the 

correspondence format has undergone significant changes. The share of classical 

mnemonic techniques for memorizing educational material, based on its visualization, 

has increased. With the help of computer graphics, almost any element of information 

can be transformed into a visual image and an artificial association in order to connect 

images, thus facilitating the process of capturing. Graphically expressed sequences of 

associations ensure their rother firm fixation in memory. Memorizing a number of 

new words can be carried out by creating a graphic drawing with a single storyline, 

separate graphic pictures united by a single storyline, as well as images that do not 

form a single semantic whole. Foreign language training does not mean memorizing 

the sequence of words as such, but their nomination in a foreign language. Such a 

correlation can be realized purely graphically or in combination with dubbing foreign 

words. That is, the introduction of new vocabulary can be represented by a picture 

that combines the meaning of words for memorization with graphic signatures; a film 

that combines graphics and audio within the framework of the studied vocabulary, a 

number of pictures connected by meaning with the graphic signatures of the studied 

lexemes, only with their dubbing, or a combination of graphics and audio. 

Students were given the opportunity to independently train hard skills until they are 

fully automated, which is necessary when working on vocabulary and grammar. 

Online consultations, lectures, and reports in an active form, seminars, various types 

of group forms of education, made possible by participating in forums, chats, online 

conferences, have become new opportunities for the distance learning format, 

developing both rigid and flexible skills. 

The 2020 pandemic has made significant adjustments to all forms of university 

education. Full-time education has become unavailable for students of most 

universities in the world due to the imposed bans and restrictions at the state level in 

order to reduce the victims of the pandemic. Students of correspondence faculties 

found themselves in the most advantageous situation, since learning at a distance did 

not become a force majeure for them, university teachers and students possessed the 

necessary arsenal of equipping the pedagogical process both from a technical point of 

view and from a methodological point of view for conducting classes in a remote 

mode. Thus, distance learning has become the main form of education for a long time. 

The work experience of MGIMO (Russia), in which the only form of education is 

full-time, during the Pandemic showed that the methods and principles of traditional 

full-time education became the basis for teaching in distance mode, and the main task 

was to bring distance education as close as possible to full-time education with the 

help of modern technical equipment. Going beyond traditional teaching methods and 

creating our own methods within distance education could improve the quality of 

distance learning. To develop new methods of teaching in a distance mode, it is 
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necessary to first analyze the existing experience of distance teaching and find out 

how the methods of full-time learning in a distance format function. 

All types of educational activities in electronic mode can be divided into four groups:  

 webinars 

 online conferences 

 forums, 

 simulators and tests.  

Webinars and online conferences allow you to organize lectures by invited teachers in 

a foreign language, discussions, round tables, educational games with peers and native 

speakers, and work within a training company. 

Forums are an opportunity for joint brainstorming, developing skills of various types 

of writing. Simulators allow you to consolidate and expand knowledge in the studied 

discipline. Tests provide control of students' knowledge, partially relieving the burden 

on teachers, freeing them from checking exercise books. As teachers, a natural 

question arose before us: what methods of full-time teaching of a foreign language are 

used and can be applied within the framework of the above four conditionally 

distinguished forms of activity in a distance format, which of them are the most 

effective for optimizing the process of mastering foreign languages from the point of 

view of students 

 In order to answer these questions, we formulated the following research objectives: 

1) Identification of methods of full-time teaching of foreign languages in non-

linguistic universities, which are applied and can be applied in a distance format. 

2) Evaluation of the effectiveness of these methods from the point of view of students. 

 

Literature review 

The authors analyzed the scientific works of Russian and foreign teachers, in which 

various methods of teaching foreign languages were identified and analyzed. As a 

result of the analysis of scientific literature, the following methods were identified that 

are widely used in teaching a foreign language in modern pedagogical practice: 

project (Nargis, Armelif, 2018), case study (Fesenko, Fedyaeva, Bestsennaya, 2017), 

ICT (Fedotova,2015, Bilyalova, 2017, Mazur, Rzepka, Araki, 2018), game 

(Nechayuk, 2017, Kalyuzhnaya, Skorobogatova, Vlasova, 2015, Prikoszovits, 2017), 

tandem (Pomino, Salom, 2016), extensive reading (Renandya, Jacobs, 2016) podcasts 

(Masudul, Tan, 2013), associative (Vasyuhnevich, 2016), cooperative learning, 

collaborative learning (Mikhina,Potrikeyeva, 2018), sliding (Antselevich, 

Smagrinskaya, Malakhov, 2015), contrastive linguistics (Durst, 2017), discussions 

(Yelon, Cooper, 1984), dilemma (Kholod, 2019), Jigsaw Reading (Yahananiky, 

2018), theatrical performance (Raquel, 2011),  SCRUM (Jurado-Navas, Munoz-Luna, 

2017 ), round table (Rodomanchenko, 2017), Peer review (Sysoev, Merzlyakov, 

2016), mnemonics (Ostrikova, Zheltukhina, Zyubina, Sidorova, 2018), brainstorming 

(Gogus, 2012), video blogging method, grammar and translation (Thamarana, 2015), 

interview, briefing, audio-lingual method (Bidenkob, Shcherbak 2017), flipped 

learning / flipped classroom (Jun Wang, Clare Wright, 2018), CLIL-subject-language 

integrated learning (Xabier San Isidro, 2018) cooperative teaching method (Wysocki, 

2010). 

All identified methods of teaching a foreign language at a non-linguistic university 

can be grouped as follows (Table 1):                                                                 
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Table 1. 

 

 

Materials and methods 

This study is based on the analysis of scientific works of Russian and foreign 

scientists covering the problem of teaching foreign languages in non-linguistic 

universities, the results of the questionnaire survey of foreign language teachers at 

MGIMO, and the results of the survey of students of the 1st, 2nd, 3rd and 4th-year 

undergraduate courses studying a foreign language in such spheres like international 

relations, political science, law, economics, and journalism. 

The solution to the first research question involves identifying the methods that 

teachers use when teaching a foreign language in a distance format and which could 

be applied by them but are not used. For this, an anonymous questionnaire was 

distributed to teachers, the task of which was to identify the methods of teaching a 

foreign language that they use, as well as methods of teaching a foreign language that 

corresponds to the distance format but is not used by teachers. The survey was 

attended by 50 teachers of the departments of English, French and German languages, 

who were asked to choose from Table 1 the methods that they used in distance 

1 ICT 

2 collaborative learning 

2.1 project 

2.2 jigsaw reading 

2.3 SCRUM 

2.4 cooperative learning 

3 problems method  

3.1 discussions 

3.2 dilemma 

3.3 case-study 

3.4 round table 

3.5 peer review 

4 game 

4.1 role game 

4.2 business game 

4.3 training firm 

5 tandem  

6 mnemonics 

7 extensive reading 

8 brainstorming 

9 flipped classroom 

10 CLIL 
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learning. The method using ICT was accordingly excluded since it is the basis for all 

types of learning activities in distance learning. 

To solve the second research question, that is, to identify the degree of effectiveness 

of a particular method of teaching in a distance format, a survey of students was 

conducted. The questionnaire consisted of two parts. In the first part of the 

questionnaire, students were asked to answer the following questions: 

- Did distance learning take more time to complete foreign language assignments 

than during full-time? 

- Do you think that in order to successfully study foreign languages in a distance 

format, a student should put more effort than full-time? 

- Do you find it useful for yourself personally that the assignments had to be typed 

rather than written by hand? 

- Do you feel a lack of emotional interaction with the teacher during distance 

learning? 

- What form of work in a distance format when learning foreign languages seems 

most effective for you personally: 

(Regular video seminars and regular implementation of written homework / Lack of 

video seminars, independent review of material and submission of work before the 

deadline) 

- What technical combination of distance learning lessons is preferable for you in 

terms of psychological comfort? 

● Audio only, video disabled 

● Mandatory video and audio 

● Communication only in writing 

- Would you choose distance learning instead of regular classes? 

These questions make it possible to understand how comfortable the distance format 

is for students. 

In the second part, students are invited to select and evaluate the methods of teaching 

a foreign language that was used by their teachers in a distance format. For this, from 

the methods listed in Table 1 (the method using information and communication 

technologies, respectively, was not proposed), the methods of teaching a foreign 

language in higher educational institutions that were relevant in the opinion of the 

authors were selected, which formed the basis for the survey of undergraduate 

students. The assessment was made on a scale from 5 points to 0 points, where: 

      5 - a method of very high importance; 

      4 - a method of high importance; 

      3 - method of average significance; 

      2 - a method of low significance; 

      1- method of very low importance; 

      0 - method of no significance. 

 

 Several methods could have been given the same number of points. 

         Methods that were not applied in your training were not subject to evaluation. 

To solve the problems posed in this article, methods were used that were applied at 

the empirical level (study and analysis of the works of Russian and foreign scientists, 

teachers on the research questions posed in the work; student survey in the form of a 

questionnaire) and at the theoretical level - analysis, synthesis, comparison, 

generalization, deduction, and induction. 

 

Research results 

The survey revealed the methods and their frequency that were used by MGIMO 

teachers when working with students in a distance format in the context of the 

coronavirus pandemic (Figure 1):                                                                                   
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Figure 1. 

 
The diagram clearly shows that when distance teaching students a foreign language at 

MGIMO, teachers used almost all the methods that they used during face-to-face 

studies. This has become possible thanks to modern technological means that blur the 

line between face-to-face and distance learning thanks to the possibility of audiovisual 

contact. The most popular method of teaching a foreign language has become a 

discussion. SCRUM was used less often, just as one of the methods of training speech 

skills. 

The students' questionnaire allows us to find out what types of activities in learning a 

foreign language in distance mode caused the greatest difficulties and which of the 

methods of full-time education used is most effective in the conditions of distance 

learning in a foreign language. 

Of course, as we assumed, with distance learning, there is no emotional interaction 

between the teacher and the student, which most students consider as a significant 

disadvantage of this form of education. Nevertheless, 58% of students prefer teaching 

with the "video" function turned off. The main problem in distance learning in a 

foreign language for 99% of students was technical problems. Therefore, 75% of 

students would choose the distance format only if it was impossible to personally 

attend the class. According to 92% of students, distance learning of foreign languages 

is based on video seminars, and regular written work. Distance students spent as much 

time on homework as full-time students. But nevertheless, most of them had to put 

more effort into distance learning than during their studies directly within the walls of 

the university. We did not receive a definite answer about the advantages of typing 

homework assignments and handwriting. The opinions were equally divided. Half of 

the students consider the ability to enter text on a computer to be an advantage, the 

other a disadvantage. 

The second part of the questionnaire forms an idea of teachers of foreign languages 

about the effectiveness of their methods of full-time education in distance learning. 

The data from this survey are displayed in Figure # 2. 
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Figure 2. 

 

According to the students' assessment, the most effective method for distance learning 

is a case study, which is in fourth place in terms of frequency of use in foreign 

language classes after discussion, round table, role-playing, and business games. 

According to students, the most ineffective method of distance learning is a dilemma, 

which, in terms of the frequency of use by teachers in distance learning, occupies a 

central position. On the other hand, 50% of students rated the effectiveness of this 

method at four, which justifies its rather frequent use in foreign language classes in a 

distance format. Efficiency in remote conditions by 4 points. Most of the students 

assessed the tandem method, which was used to work in the Zoom system using the 

"waiting room" function. This method was used extremely rarely by teachers in 

distance learning. 

 

Discussion and conclusions 

The results of this study revealed a discrepancy in the ideas of teachers and students 

about the effectiveness of the use of full-time forms of training in a distance format, 

which allows you to adjust the methodological and teaching aids for working in a 

distance format in foreign language classes. On the one hand, the advantage of 

distance learning is its flexibility, and the transfer of classroom lessons to the online 

format helps to save a student's time resource. But, on the other hand, the training 

time for a teacher increases significantly: methodological design becomes more 

complicated, the choice of control forms and their design, as well as work with the 

plan, materials, and presentations, becomes more painstaking and voluminous. The 

"experimental" period of work at a distance showed that the teachers based the lesson-

less presentation of material on discussion forms of work since, at first glance, it is the 

various types of oral activity that seem to be the most effective at a distance. 

However, it is impossible to exclude written types of work on grammar and 
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vocabulary from foreign language teaching programs - therefore, it is necessary to 

find a suitable interactive format that allows for the most effective practice 

(homework) and control of the acquired competencies. The analysis of the assessment 

by students and teachers of various methods of teaching a foreign language carried out 

in this study makes it possible to choose the most effective exercises, tasks, and work 

format when building a plan. In other words, it is necessary to strive for maximum 

compensation for the advantages of full-time teaching, because the most unfavorable 

scenario for the development of events, in the opinion of many specialists, is not the 

transition from classroom teaching to distance teaching, but the widespread 

replacement of distance learning by correspondence, which will lead to a guaranteed 

decrease in the quality of education. Undoubtedly, distance learning is an effective 

additional form of full-time education, but only distance learning is not yet the 

unambiguously preferred form of teaching foreign languages at MGIMO. First of all, 

due to the lack of opportunities for the uninterrupted operation of technology, as well 

as its impossibility in the psychological and emotional plans to replace a human. 
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