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Abstract  
COVID-19 Pandemic has significantly affected and changed many spheres of life. 

Education is said to be one of the most vulnerable. The article offers an analysis of 

problems faced by teachers and students during the COVID-19 Pandemic in the area 

of intercultural professional communication. The article provides a comparative 

analysis of the notions of distance teaching, online teaching, and emergent remote 

teaching. The author discusses problems of emergent remote teaching lawyers 

intercultural professional communication. One possible solution to the problems 

discussed is seen in the use of information and communication technology (ICT). 

Particular emphasis is made on the description of new ICT techniques that could be 

used while teaching lawyers. The author stresses the significance of continuous 

learning in the period of the COVID-19 Pandemic, as well as the importance of 

applying an action-oriented approach in teaching lawyers. The author concludes that, 

on the one hand, emergency remote teaching has revealed vulnerabilities. On the other 

hand, it has demonstrated teachers' and staff's organization skills, ability to adapt to 

new conditions, and creativity that boost students' motivation in the educational 

process. The idea of the university educational environment is the upbringing of an 

independent, critically thinking personality, ready to consciously build his own life, to 

raise his spiritual, moral, and professional level. The author regards the situation that 

higher education faced as a good experience. Technological advances in the 

informatization of education open up new prospects for increasing the availability, 

efficiency, and quality of education. The author employs an experimental research 

design and combines both qualitative and quantitative design: descriptive and 

statistical analyses (correlation analysis and T-test). 
Key words: remote teaching, intercultural professional communication, COVID-19 

Pandemic, modern lawyer professional formation, information and communication 

technology 
  
1. Introduction 
The COVID-19 crisis has put the whole society in the conditions unknown before. It 

has touched every sphere of our life, bringing significant changes. Education is not an 

exception. The closure of universities and other educational institutions affected more 

than 500 million students worldwide. Subsequently, the Russian Federation's 

Government suspended face-to-face teaching and established measures to maintain 

remote education within the period of the COVID-19 Pandemic. Nevertheless, such 

an immediate turn from a traditional form of studying to studying online proved to be 

challenging for teachers and students. As such, it is crucial to realize that teachers 

were vulnerable in such circumstances and, at the same time, eager to provide a high 

level of teaching in a new reality. McQuirter (2020) highlights that educators met a 

wide range of challenges but at the same time brought positive changes in moving to 

online learning. The survey conducted in a Pioneer Caribbean Dental School 

considering teachers’ and students’ perception of the effectiveness of emergent 

teaching points to the fact that teachers found such a rapid transition quite difficult, 

but at the same time most teachers mentioned that they successfully “created an 

enthusiastic online environment” (Rafeel et al., 2020). 
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Online-learning in teaching languages is not regarded as new. It appeared in the first 

half of the 20th century. Many universities have introduced courses in legal English 

and other subjects. The educational software was created specifically for such 

purposes. Online learning considers such an organization of the educational process in 

which teachers have developed a curriculum mainly based on self-study. Online-

learning supposes that students and teachers are separated in space and/or time, but 

they can carry out a dialogue via the internet. The whole educational process is based 

on a set system that includes a list of submitted tasks at an educational virtual 

platform and classes delivered at various educational platforms known as Virtual 

Learning Environment (VLE). At Moscow State Linguistic University, we apply 

SKYPE, Moodle, Zoom, Google Meet, etc. 
The critical point is that there is a significant distinction between well-planned online 

courses and emergency remote teaching (Hodges et al. 2020). It takes about 6-9 

months to prepare a high-quality online system and proves to the point how 

challenging it was to get accustomed to new circumstances within a limited time 

period. Teachers had to start thinking unconventionally to work out literally a new 

strategy of teaching common things from a different perspective. That is what we did, 

trying to face strongly the perspectives brought by COVID-19.  
The scope of our teaching deals with teaching lawyers intercultural professional 

communication. Nowadays, teaching lawyers intercultural professional 

communication aims not only to increase the initial level of language proficiency but 

also to prepare competitive specialists ready and willing to work in the intercultural 

dimensions. We could achieve the aim by integrated use of intercultural, contextual, 

personality-oriented, and discursive approaches in teaching intercultural professional 

communication. The fact that we were to get accustomed to remote-learning proved 

that it is time we analyzed and rethought the educational process regarding new 

demands. These flagrant perceptions provided the intrinsic motivation for this 

research. 
  
1.1 Aim of the Study  
In connection with what has been said, it should be noted that COVID-19 created new 

conditions in teaching worldwide. The Russian Federation switched to emergent 

remote teaching on the 16th of March 2020. There has been a widespread and 

unforeseen infiltration of modern technologies in teaching lawyers intercultural 

professional communication.  
Subsequently, this study intends to examine innovative methods of remote teaching 

lawyers intercultural professional communication and the influence of emergent 

online teaching on its quality.  
The following research questions guided the study:  
• What are some challenges of emergent remote teaching lawyers intercultural 

professional communication?  
• What technological tools were introduced in the studying process?  
• What is the influence of the introduced instruments?  
  
2. Literature overview 
2.1 Analysis of scientific and pedagogical literature 
The analysis of the literature and Internet resources on this topic showed that teaching 

online is well-studied, and it considers several notions that may give rise to 

misunderstandings. In order to avoid any ambiguity, we are going to explore the idea 

that is behind these notions.  
Concerning computer technologies/ICT, scholars distinguish e-learning, distance 

learning, remote learning, and blended/virtual/hybrid learning.   
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Federal Law of the Russian Federation about Education in the Russian Federation 

(2012) draws a distinction between “e-learning” and “distance learning.” According to 

article 16 of the law mentioned above, “e-learning is understood as the organization of 

educational process with the application and implementation of the information 

provided in databases, educational programs, and information technologies, as well as 

with the use of telecommunication networks that provide information transmission 

over the communication lines, the interaction between students and teaching staff.” 

Whereas “distance learning technologies are understood as educational technologies 

implemented mainly with the use of information and communication networks in the 

indirect interaction of students and teachers” (Federal law, 2012). It has been 

suggested that for e-learning, it is obligatory to apply electronic educational resources 

in any e-learning system (database), and teaching at a distance without using a virtual 

learning environment is defined as distance learning.  
It is necessary to note that the ideas of distance learning are not fundamentally new in 

pedagogy. Polat et al. (2008), Andreev (1998), Klarin (2016), Khutorskoi (2000) 

studied the distance-learning approach. According to the authors, the distance learning 

process involves the use of the developed system in the joint activities of teacher and 

students with the application of electronic educational resources. Polat (2000) notes 

that distance learning is a relatively new form of learning that is to be based on the 

fundamental didactic principles (conscious approach, activity, individualization, 

visualization, differentiated and integrated instruction, accessibility, durability). 

Nevertheless, they are to be introduced with regard to new conditions of the 

educational process.  
Khutorskoi (2000) pays great attention to the necessity of the development of the 

basics of distance education. Among the essential areas of scientific research the 

author defines: “philosophy, methodology, the psychology of virtual education; the 

basic curriculum, providing for asynchronous forms of education and the combine 

full-time and distance learning; electronic textbooks, web quests, educational sites; 

telecommunication educational technologies that provide distributed education; 

systems for remote diagnostics, monitoring, and certification, testing, document 

management, personnel training, restructuring of the advanced training system – 

transition from full-time courses to the use of Internet technologies for professional 

self-improvement.” It is highly likely that all these areas were thoroughly examined, 

and the experience was incorporated in everyday distance education. The opposite is 

the situation considering emergency remote learning, in which necessary resources, 

professional staff, student accessibility were to be organized under tight deadlines.  
Modern researchers and pedagogists are widely exploring the extremely created 

reality of teaching online. They point out that emergency remote teaching revealed a 

range of vulnerabilities of the educational systems worldwide. According to Cherdakli 

(2020), most of the teachers have a reasonably high level in the field of information 

and communication technologies. However, the experience of introducing emergency 

distance learning based on computer telecommunications shows that Russian teachers, 

who are professionals in the subject area, at the same time lack knowledge in the field 

of information technology.   
On the other hand, we should not forget about the students’ motivation. Students can 

lose their motivation due to many reasons. Some are distracted by the media, while 

others find that the university's working atmosphere is totally lost. We can confirm 

that we faced psychological difficulties involving some of the students in the 

educational process carried out in a new format. These psychological difficulties 

might have affected the effectiveness of the studies and the result. The lack of face-to-

face interaction with the teacher and technical communication interferences also 

reduced the students' motivation to participate in the learning process actively. A 

decrease in motivation is observed among students who were not active enough in the 

full-time study process. The absence of face-to-face interaction, often arising 
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technical problems of Internet communication, led students with a low level of self-

control and self-organization to an irrelevant attitude to the learning process. A 

student with a low level of motivation cannot develop the competencies necessary for 

him as a professional in the chosen area (Tantsura, 2020). 

 
2.2 Analysis of foreign scientific and pedagogical literature 
Foreign studies show reliable experience in the field of distance, online – learning. 

The idea of distance education traditionally included the separation of teacher and 

learner. With the development of the internet, such education is supported by the ICT. 

Rumble (1982), Farnes (1993), Mclsaac and Gunawardena (1993), Raggatt (1993), 

Garrison (1993) were among the first ones to analyse the strategic benefits of distance 

teaching.  
As well as in Russian pedagogical literature, foreign researchers state there is a 

discrepancy in the usage of terms e-learning, distance learning, and distance 

teaching  (King et al., 2001), while some authors suppose that these terms could be 

used interchangeably. This point of view was widely supported by the report issued 

by The Pew Learning and Technology Program in the USA: ‘‘The terms ‘distance 

learning’, ‘distance education’, ‘distributed learning’ and ‘online learning’ are used 

more or less interchangeably’’ Twigg, 2001: 4). 
However, based on the abovementioned thesis, we cannot agree that these notions can 

be used interchangeably. We adhere to the position that ‘distance education’ and ‘e-

learning’ are “based on two different teaching/learning paradigms’’. Guri-Rosenblit 

(2005) highlights that 'distance education’ is based on teaching large numbers of 

students by a handful of professors, most of whom do not communicate with the 

students at all, efficient ‘e-learning’ encourages direct interaction between a small 

number of students and expert teacher/s.” 
A very interesting question in this regard is the appearance due to COVID-19 

Pandemic of a new term – ‘emergency remote teaching’. According to the 

EDUCAUSE report by Brown (2020), who has been involved in the process of 

creating online courses for 24 years, states that there is a significant difference 

between “true online education and sudden.” Emergency remote teaching is a 

temporary measure of delivering classes due to force-majeure circumstances.  
Analyzing recent works of foreign authors concerning the sudden switch to remote 

learning, we can trace the tendency that universities with such experience of ICT 

learning found themselves more prepared. They were not starting from scratch with 

new and untested tech solutions (Czerniewicz, 2020). Others were underprepared and 

had to absorb new technologies. Among the most frequently met challenges, the 

authors define: incapacity to use ICT tools and applications, staff readiness, lack of 

students’ motivation, student accessibility, technical difficulties, etc.  
  
3. Methodology  
This study employed an experimental research design. To specify the effect of 

integrated technologies on the students, we combined both qualitative and quantitative 

design: descriptive and statistical analyses (correlation analysis and T-test). Two 

groups of students (17 students) were taught with new technological instruments, and 

two groups of students (18 students) taught without such instruments. Overall, 

students of the first two groups achieved about 30% higher results than the other two 

groups' students. 

  

The students were divided into four groups. Each group consisted of 9-10 students. 

The students were of the same level that had been identified previously at the moment 

of university entrance.  The students had skyped sessions twice a week. Two groups 
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of students were taught with new tools. At the end of the semester, all four groups of 

students took online tests. 

  

While remote teaching, we applied a flipped classroom strategy involving the students 

in the discussion and setting problems to be solved. To facilitate the process of 

studying doctrines, we applied an online mind map preparation at 

https://www.xmind.net. To improve legal vocabulary acquisition, we used a free 

online service Quizlet. 

  

Collecting data included online tests and questionnaires. Four groups of students were 

asked to do an online test from quizlet.com, including legal problem tasks and 

vocabulary exercises. The first two groups of students were taught with the use of new 

tools. The average scores showed that these students achieved better results than the 

others. We applied correlation analysis to assess the correlation between the 

achievement of the first two groups of students with the integration of online teaching 

tools. 

  
4. Results and Discussion  
It should be noted that emergency remote teaching intercultural professional 

communication faced to some extent mentioned above challenges. Such an unforeseen 

development of distance learning courses turned out to be a far more laborious task. 

We take into consideration that teaching lawyers intercultural professional 

communication is intrinsically linked to the growing necessity for purposeful 

development of the intercultural legal space, the development of effective strategies 

for interaction in it, the development of the ability of lawyers to foresee future 

consequences of their actions and decisions in the areas of their professional activity. 
Co-working in the classroom helps engage students in a broad scope of activities. The 

course aims to improve a foreign language as a means of professional communication, 

competently, applying the acquired skills to analyze foreign socio-cultural experience 

in all professional and research activities, and improving the intellectual and general 

cultural level.  
With regard to vocabulary acquisition, students get familiarized with foreign legal 

systems, comparing them and analyzing different scholars’ approaches. We are 

encouraged to facilitate our students’ legal systems understanding, improve their 

linguistic performance, and socio-cultural background. The whole educational process 

rests on an active-oriented approach that means that the tasks are to reproduce 

situations from the real environment. Thus, students are treated as active participants 

and users of the language. (C. E. F. R., 2001). The students' tasks have, at its core, a 

legal problem that is to be solved. The educational procedure for teaching at non-

linguistics universities is described by Vonog and Yarotskaya (2018). Such an 

approach stimulates the ability to think clearly, critically, and coins to the widely 

expressed opinion that thought is inseparable from the way it is formed, meaning from 

language and speech. Consequently, psychologists and linguists conclude that the 

problem situation places paramount importance in the process of thinking and the 

process of speech production. 
In spring 2020, students as part of the course “Intercultural professional 

communication” studied Criminal law. The course combines studying the doctrine 

that includes such legal issues as mens rea, actus reus, omission to act, causation etc. 

It envisages at understanding the foundation of criminal law and legal vocabulary 

acquisition. Due to the fact that we were to switch to remote learning, we had to find 

opportunities to meet the high-quality standard of education delivered at Moscow 

State Linguistic University. We should take into consideration that merely transferring 

educational content online (videos or lecture texts) will not have the same effect as in 

the classroom. 
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In most cases, teaching is not only content. It is inextricably linked with the methods 

and ways of delivering this content to the students, social interaction in a group, and 

problem-solving itself. Consequently, we support the strategy of a flipped classroom 

dedicating the class period to enriching and deepening the concepts, involving the 

students in the discussion, and setting problems to be solved. At home, students are 

asked to watch videos based on the current legal issue and to come up with the 

questions while meeting on-line. The strategy that we applied for studying the 

doctrines is a mind map preparation that could be formed online at 

https://www.xmind.net. Mind maps are used by the students to study and analyze 

theoretical material, as shown in figure 1 below. 
  

 

 
Figure 1: Mind map example 

 
The other point necessary to mention is new vocabulary acquisition. It is proposed 

that to facilitate legal vocabulary acquisition during the COVID-19 Pandemic, we 

started using such apps as Quizlet. After discussing the target vocabulary, the students 

themselves upload the terms accompanied by definitions in the app. Quizlet is a free 

online service that allows students to learn new terms (when teaching a foreign 

language - new vocabulary) using special tools and educational games presented on 

this online platform. Students themselves or a teacher can create flashcards. A 

flashcard is the primary component of each training block that could include a 

term/word with a definition/translation, voice acting, and illustration. The training 

module consists of sets (sets) of cards on different topics. In order to create the 

modules, it is necessary to register and create an account. New words can be learned 

in five different learning modes and two games. The learning mode covers 

semanticization and memorization of vocabulary. The mode of cards touches upon the 

primary development of lexical units. The writing and spelling modes are aimed at 

building spelling skills. The types of tasks are shown in the figures below. (Figure 2)  
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Figure 2: Quizlet tasks examples 
  
Moreover, the use of such an app allows checking the knowledge of the vocabulary. 

While having an online class, a teacher could open the app and share the screen 

asking the students to define the terms provided. 
  
According to Yarotskaya (2018), "the lawyers need to perceive sociocultural 

differences in the logic of lawyers' professional activities representing different legal 

systems." Nowadays, lawyers operate beyond national contexts. Subsequently, while 

teaching lawyers intercultural professional communication, we choose those tasks that 

simulate typical situations that lawyers may face in their professional employment. 
Novikova et al. (2018) coin to the idea that a foreign language can broaden students’ 

outlook in the spheres of their interests. Nevertheless, we do not diminish the role of 

traditional tasks frequently carried out by law students (rendering and text analysis, 

translation, etc.). We will specify which contextual-based teaching methods are 

offered to the students during the course of intercultural professional communication 

and how their application has changed due to the COVID-19 Pandemic. 
Talking about teaching methods, we mean educational problem-based situations and 

tasks, that as Verbitskii (1991) states, provide the transition from learning activity to 

quasi-professional and professional activities. There are those that enhance individual-

intellectual activity and complex ones that simultaneously realize intellectual and 

social activity. There are those that enhance individual-intellectual activity and 
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complex ones that simultaneously realize intellectual and social activity. We are going 

to explore the first group. It includes various types of legal writing that fall into two 

broad categories: 
• Legal analysis (memoranda and letters to clients); 
• Persuasive legal writing (appellate briefs). 

Writing clearly and concisely has always been defined as thinking clearly. It may 

seem incredible, but legal writing basics are as crucial for Anglo-Saxon lawyers as for 

Russian lawyers who are engaged in learning intercultural professional 

communication.  
The course of legal writing is seen as one of the instruments of teaching law in the 

Anglo-Saxon legal system that is to prepare law students for a considerable burden of 

legal written work and to improve their writing skills. According to the director of 

Legal Writing University of New Hampshire School of Law, Vorenberg (2011), the 

first year Legal Writing course covers objective legal analysis and persuasive legal 

analysis that require specific skills development. Due to such an approach, after one 

year of studying legal writing students acquire a wide range of useful skills, 

including:  
• reading and comprehension of legal documents; 
• drafting a complete legal analysis; 
• communicating the ideas clearly; 
• improving overall literacy.  

It respectively brings up the whole interesting idea that legal writing develops the 

whole personality that is eager to practice in the professional community. The critical 

point here is that we do not aim at teaching Russian lawyers how to make typical 

Anglo-Saxon legal documents in English. Our goal is broader – we teach how to 

analyse a stated problem in the most efficient and reasonable way. Russian law 

students get into legal cases synthesizing them in order to identify the critical facts of 

the case, form a rule with its subsequent explanation and application. The final stage 

of legal writing deals with a profound analysis of arguments and counterarguments in 

the outline.  
Teaching legal writing in the classroom requires much attention from students and 

much enthusiasm from teachers. Legal writing professors state that “designing 

“mock” legal problems for first-year law students is a project unto itself” (Vorenberg, 

2011). Teaching legal writing online turned out to be even more demanding and 

required much preparation from teachers. Unlike traditional legal writing classes that 

are separate, legal writing is entrenched into studying intercultural professional 

communication.  
The students first study doctrinal issues, and then they are asked to deal with legal 

writing based upon the studied issues—for instance, a criminal issue involving actus 

reus. The issue is shown on the screen in the PowerPoint presentation. The issue may 

have about three cases, and students are asked to study the cases attentively, organize 

all the case details, and explain the legal issue provided. The form of legal writing 

could be a client letter that could be sent to the teacher via e-mail. Considering the 

fact that nowadays, a significant load of legal correspondence is being done through 

e-mail, it will be a real practical experience for future lawyers. Such types of e-mail 

are defined to be less formal and more comfortable to draft for those who have just 

started dealing with legal writing. Furthermore, such letters to a client can be 

answered by a teacher who will provide complete feedback. Legal correspondence, 

letters to a client are legal analysis.  
When this competence is achieved, and law students have a solid foundation in the 

legal analysis, we move to persuasive legal writing.  
According to Moylan and Brungess (2013), persuasive legal writing is a “written 

advocacy” that aims at “supporting your client’s legal position.” The approach is first 
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to study the case objectively and find counterarguments that will favor the client. For 

such an analysis, the students are asked to apply mind map software to 

compartmentalize the points. 
The most difficult challenge that we have faced during the period of the remote 

COVID-19 learning is the lack of personal contact. The fact that students did not see 

each other in real life resulted in a sudden lack of motivation. After 40 minutes of 

classes, it turned out that their attention was less concentrated, and they seemed to be 

less involved. It was evident that we had to introduce more visual material that would 

keep the students motivated. On the other hand, remote learning opened access to ICT 

that had not been used before. Referring to the above-mentioned tasks of problem-

solving and case-solving, we worked out QR-cards that had cases in a coded way. 

Coleman (2011) states that “QR-codes are two-dimensional images that, when 

scanned by a smartphone's camera, prompt the smartphone to open a web-page or 

display an image, video, or text.” The case details are stated in the middle, and 

additional information is hidden in the labels, as shown in figure 3 below. These 

labels will send the students to the articles or similar cases to enrich their 

comprehension of the case. QR-codes are easily created with the help of QR-code 

generators. After that, it is necessary to copy the link from the address bar, and QR-

code will be generated automatically in several seconds. 
  

   
Figure 3: QR-code innovative tasks 
  
Conclusion 
The arrival of the coronavirus pandemic in Russia affected many sectors of the 

economy, the formats of interaction between people, business environment, work 

collectives. “The world after COVID-19 Pandemic would not be the same again” - 

that is the phrase in common use. In spring 2020, we clearly understood that the 

educational system that worked cohesively preparing high-class specialists stopped 

operating. This dynamic system started changing hourly and daily. It is likely that in 

some areas of our life the nature of these changes will be smooth and gradual, and 

therefore little noticeable to the eye of an ordinary citizen. That is not to be said about 

the educational process. The challenges we met and the solutions provided showed the 

necessity of working hard to maintain a high level of education. 

 
 

                                                                                                  

    

                                                                                                   
 
 
 
                                                                                          

The defendant was employed by a 
company to supervise the safety 

and rescue of swimmers and other 
water sports participants in a 

swimming pool. His working day 
finished at 20 p. m. He left at 

19.30 p. m. During his absence, a 
boy fell down into the swimming 
pool and died. Comment on the 
case. Use QR-codes to get more 

information. 
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Having analysed the current situation, it is possible to define the main problems that 

occurred with extreme remote teaching: 
       lack of direct face-to-face communication between students and the teacher 
       absence of distance learning experience 
       insufficient development of information and communication infrastructure 
       the problem of high-quality educational and material support for distance 

education  
It should be noted that a significant drawback is the increasing energy and time 

consumption for course preparation. As it was mentioned above, it generally takes 

from 6-9 months to prepare a course-online. However, we had neither 6 nor 9 months. 

We were to think quickly and to come up with solutions that would keep students 

motivated and encouraged. Unfortunately, such solutions proved to be time-

consuming. According to the survey conducted by the Chartered College of Teaching 

(Müller, Goldenberg, 2020), the load on the teaching staff and students in the context 

of distance learning increased by 50-90%.   
Also prominent is the idea that not all the methods traditionally used in teaching could 

be transferred to remote teaching. We are in a constant search for such strategies that 

would enhance students involved in the process of studying intercultural professional 

communication. On the one hand, emergency remote teaching has revealed 

vulnerabilities. On the other hand, it has demonstrated teachers' and staff's 

organization skills, ability to adapt to new conditions, and creativity that helped to 

boost students’ motivation in the educational process. Subsequently, university 

teachers will have to continually update and replenish their professional competencies 

to organize the educational process. COVID-19 pandemic has stimulated teachers to 

master new technologies. The idea of the university educational environment is the 

upbringing of an independent, critically thinking personality, ready to consciously 

build his own life, to raise his spiritual, moral, and professional level. We see the 

situation higher education faced as a good experience. Technological advances in the 

informatization of education open up new prospects for increasing the availability, 

efficiency, and quality of education. 
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